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ABSTRACT:

This paper provides a comprehensive review of the literature on faculty psychological
empowerment in higher education, specifically focusing on its implications for linguistics
and English Language Teaching (ELT) faculty. By analysing various dimensions of
psychological empowerment—intrinsic motivation, competency development, self-belief,
perception of status, and work meaningfulness. The study examines how these dimensions
contribute to faculty effectiveness and institutional success. A comprehensive review of the
literature identifies key trends, influential works, and research gaps. The findings indicate
that psychological empowerment is crucial for faculty development and institutional success,
yet significant gaps remain in understanding the contextual and institutional factors
influencing empowerment. Recommendations for future research and practical implications
for higher education institutions are discussed.
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Introduction: Psychological empowerment is
a critical concept within organization that has
garnered increasing attention in various sectors,
including higher education. In the context of
faculty in higher education institutions, this study
holds significant relevance, particularly for faculty
in the fields of Linguistics and English Language
Teaching (ELT). These educators not only
contribute to academic and research excellence
but also shape the linguistic capabilities of their
students, preparing them for both local and global
communication challenges. The empowerment
of faculty in these fields is more than a theoretical
concern—it has direct implications for teaching
effectiveness, student engagement, and linguistic
outcomes. Psychological empowerment
encompasses the ways in which educators
perceive their ability to influence their work
environment, the meaningfulness of their roles,
and their sense of autonomy and competence.

This concept has profound implications for faculty
performance, job satisfaction, and overall
institutional effectiveness.

In the context of higher education institutions,
where the roles of faculty extend beyond teaching
to include research, governance, and mentorship,
psychological empowerment is essential. This
empowerment enables faculty members in
Linguistics and ELT to assert greater control over
their curriculum design, research agendas, and
pedagogical approaches, ultimately enhancing
both faculty well-being and student achievement.
As language education increasingly emphasizes
global communication, intercultural competence,
and technological integration, the psychological
empowerment of Linguistics and ELT educators
becomes even more critical. Because their
psychological well-being and sense of
empowerment can significantly impact their
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effectiveness in these multifaceted roles.
Psychological empowerment, therefore, is not just
a theoretical construct but a practical concern
that affects both faculty and students.The
purpose of this review is to synthesize and
critically analyse existing literature on faculty
psychological empowerment in linguistics and
ELT within the context of higher education. By
reviewing and consolidating findings from various
studies, this paper aims to provide a
comprehensive understanding of how
psychological empowerment influences faculty
roles and teaching effectiveness. Additionally, the
review seeks to identify key trends, highlight
significant gaps in the current research, and
propose directions for future studies.

This review will explore several aspects of
psychological empowerment, including its
definition, theoretical underpinnings, and empirical
evidence of its impact on faculty members. By
examining how psychological empowerment
affects various facets of faculty life—such as
job satisfaction, teaching quality, and professional
development—this paper will offer valuable
insights into enhancing teaching effectiveness.

Objectives of the study:

1. To synthesize existing literature on
psychological empowerment among higher
education faculty with specific attention to
ELT and linguistics.

2. To identify gaps and provide insights and
recommendations for improving psychological
empowerment in the context of language
learning.

A study of related literature:

Psychological empowerment refers to the
process by which individuals gain a sense of
control, competence, and meaning in their roles.
For faculty in higher education, empowerment
involves several key dimensions: intrinsic
motivation, competency development, self-belief,
perception of status, and work meaningfulness.
These elements collectively influence job
satisfaction, teaching effectiveness, and research
productivity (Spreitzer, 1995). Understanding how
these dimensions impact faculty performance is
crucial for enhancing institutional outcomes and
faculty well-being.

Year Author(s)

Subject of Study

1990 Thomas, K. W., &Velthouse, B. A

This study introduced a cognitive model of
empowerment, emphasizing how perceptions of
meaningfulness, competence, self-determination,
and impact affect intrinsic motivation and job
performance.

1995 Spreitzer, G. M.

Identified and validated four dimensions of
psychological empowerment: meaning,
competence, self-determination, and impact. Found
that these dimensions significantly predict job
satisfaction and performance.

Journal of English Language Teaching, Vol. 66, No. 5, September-October 2024



Year

Author(s)

Subject of Study

2000

Deci, E. L., & Ryan, R. M.

This study discussed the role of autonomy and
self-determination in psychological empowerment.
Emphasized that fulfilling basic psychological
needs is crucial for enhancing intrinsic motivation.

2001

Demerouti, E., Bakker, A. B.,

Nachreiner, F., & Schaufeli, W. B.

Introduced the Job Demands-Resources (JD-R)
model, highlighting that job resources (e.g.,
autonomy, support) enhance psychological
empowerment and mitigate job demands.

2005

Kuh, G. D., Kinzie, J., Buckley,
J. A., Bridges, B. K., & Hayek,
J. C.

Psychological empowerment positively influences
teaching practices and student engagement, which
are crucial for improving student success in higher
education.

2007

Gibson, C. B., Pugh, S. D.,
& Cline, H. F.

Conducted a meta-analysis showing that
psychological empowerment is positively
associated with faculty research productivity.
Found that empowerment enhances motivation
and output.

2010

Zhang, X., &Bartol, K. M.

Investigated the link between empowering
leadership and employee creativity. Found that
psychological empowerment mediates the
relationship between empowering leadership and
creativity.

2011

Seibert, S. E., Wang, G, &
Courtright, S. H.

This study conducted a meta-analysis revealing
that psychological empowerment is a significant
predictor of job satisfaction and performance
across various settings.

2017

Cohen, A., &Ariel, S.

This study Found that psychological empowerment
positively influences faculty retention by enhancing
job satisfaction and organizational commitment.

2018

Bock, G. W., Opsahl, T., &
Miles, J.

Examined the relationship between psychological
empowerment and organizational commitment.
Found that empowerment improves retention and
organizational success in the high-tech industry.

40
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Year Author(s) Subject of Study

2020 Liu, J., Zhang, X., & Wang, X. Explored the impact of psychological
empowerment on job satisfaction among university
faculty. Found that empowerment significantly
enhances job satisfaction through increased work
engagement.

2021 Lopez, M. H., & Sanchez, A. Investigated the impact of psychological
empowerment on employee innovation and job
performance in technology firms. Found that
psychological empowerment positively influences
both innovation and performance.

2022 Patel, P. C., & Schaefer, A. Explored the role of psychological empowerment
in enhancing employee well-being and reducing
burnout in healthcare settings. Found that
psychological empowerment plays a critical role
in improving well-being and mitigating burnout.

2023 Ahmed, A., & Khan, M. J. Analyzed how psychological empowerment
affects team performance and collaboration in
remote work environments. Found that
empowerment

2024 Lee, S. Y., & Yang, H. Investigated the influence of psychological
empowerment on leadership effectiveness and
employee engagement. Found that empowered
leaders are more effective and that psychological
empowerment enhances overall employee
engagement.

This section examines key dimensions of empowerment as they relate to ELT and linguistics:
Intrinsic Motivation: Driven by the satisfaction derived from the work itself (Deci & Ryan, 1985).
Competency Development: The growth of skills and abilities (Bandura, 1997).

Self-Belief: Confidence in one’s own abilities (Bandura, 1997).

Perception of Status: The recognition and respect received from others (Boudrias, Brunet, & Morin,
2016).

Work Meaningfulness: The sense of purpose and value in the work (Hackman & Oldham, 1976).
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Dimension

Author(s)

Subject of Study

Intrinsic Motivation

Competency

Development

Self-Belief

Perception of Status

Work Meaningfulness

Deci, E. L., & Ryan,
R. M.

Spreitzer, G. M.

Thomas, K. W., &
Velthouse, B. A.

Menon, S. T.

Maynard, M. T., Gilson,
L. L., & Mathieu, J. E.

This study found that intrinsic motivation is
a core component of psychological
empowerment, which is driven by fulfilling
basic psychological needs such as autonomy
and competence.

This study identified competency
development as a critical dimension of
psychological empowerment, contributing to
employees’ sense of efficacy and job
performance.

This emphasized that self-belief, or the
confidence in one’s ability to perform
effectively, is a fundamental dimension
influencing psychological empowerment
and motivation.

This study examined how employees’
perception of their status within an
organization affects their sense of
empowerment and job satisfaction. Higher
perceived status enhances empowerment.
In this study found that work
meaningfulness is a crucial dimension of
psychological empowerment, significantly
impacting job satisfaction, engagement, and
performance.

Conceptual Model:

Psychological Empowerment

_) Teaching Effectiveness

e Self-Belief

e Intrinsic Motivation

e Competency Development

e Perception of Status

e Work Meaningfulness
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1. Intrinsic Motivation: In ELT, Intrinsic
motivation is vital for educators to innovate and
adapt their teaching strategies to meet the diverse
needs of learners. Research shows that faculty
members who are intrinsically motivated are
more likely to engage in innovative teaching and
research activities (Deci & Ryan, 1985; Ryan &
Deci, 2000). enhancing language acquisition
outcomes. Empowered faculty experience higher
job satisfaction and better performance due to
their intrinsic motivation (Kirkman & Rosen,
1999)

2.Competency Development:Continuous
competency development is crucial in ELT,
where teaching strategies evolve rapidly due to
technological advancements and changes in
linguistic pedagogy. Empowered faculty actively
seek professional development, which contributes
to improved language teaching (Bandura, 1997).
Studies have found that opportunities for
competency development are positively related
to job performance and faculty retention
(Schaufeli & Bakker, 2004).

3. Self-Belief: Faculty teaching languages
require high levels of self-efficacy to navigate
complex classroom dynamics and varied learner
proficiencies. Strong self-belief empowers
language educators to engage students more
effectively and foster better linguistic outcomes
(Schunk & Pajares, 2002).

4. Perception of Status: In language
departments, faculty status may affect their
motivation and engagement. Those who feel
valued for their contributions in language
education are more likely to commit to institutional
goals and improve student language skills
(Boudrias et al., 2016).

5. Work Meaningfulness: In ELT, the
meaningfulness of teaching is often linked to

student success in language proficiency. Faculty
who find purpose in helping students achieve
linguistic competence experience greater job
satisfaction and are more effective in their roles
(Hackman & Oldham, 1976).

Empowerment and Teaching Effectiveness
in ELT:

In the context of English Language Teaching
(ELT), faculty empowerment is essential for
enhancing teaching effectiveness. Empowered
educators are more likely to engage in practices
that foster student learning and improve
educational outcomes. This detailed examination
discusses how empowerment in ELT directly
contributes to teaching effectiveness through four
primary mechanisms: enhanced student
engagement, innovative teaching methods,
confidence in pedagogical practices, and
institutional support and recognition.
Empowerment in ELT contributes directly to
teaching effectiveness, particularly in the following
ways:

1. Enhanced Student Engagement:
EmpoweredELT faculty members who possess
intrinsic motivation are more inclined to adopt
student-cantered teaching approaches.
According to Wang and Huang (2017), such
approaches foster active engagement and
participation, allowing students to take ownership
of their learning. This shift from traditional,
teacher-centered methods to more interactive
formats lead to deeper learning experiences and
improved language acquisition.

2. Innovative Teaching Methods:

Empowerment is linked to the development of
faculty competencies, which in turn encourages
the exploration and implementation of innovative
teaching methodologies. Competent educators are
more likely to experiment with strategies like task-

Journal of English Language Teaching, Vol. 66, No. 5, September-October 2024 43



based learning (TBL) and communicative
language teaching (CLT), both of which
emphasize interaction and real-world
communication (Willis & Willis, 2007).

3. Confidence in Pedagogical Practice:

Faculty with strong self-belief are better
equipped to handle linguistic challenges, such as
mixed-ability classes, thereby improving the
learning environment. Empowered educators
possess a strong sense of self-efficacy, which
enables them to address the varying needs of
students. According to Seibert et al. (2011), this
confidence not only enhances their teaching
effectiveness but also positively influences the
overall classroom atmosphere.

4. Institutional Support and Recognition:

Empowerment is closely linked to how faculty
members perceive their status within their
institutions. Those who feel valued and recognized
are more likely to engage in programs aimed at
improving language teaching. Institutional support
can take many forms, such as professional
development opportunities, mentorship, and
recognition of achievements (Rinehart,
2019).Research indicates that institutions that
prioritize faculty empowerment tend to experience
higher levels of student satisfaction and
achievement (Sakurai, 2015).

Research  Gaps in
Empowerment and ELT

Psychological

Although much research has explored
psychological empowerment in broader higher
education contexts, there is limited literature
focusing on its role in ELT and linguistics. Key
gaps include:

1. Longitudinal Studies in ELT:

Few studies explore how psychological

empowerment evolves over time in language
teaching careers, particularly in relation to
professional development and teaching
outcomes. Research has primarily been cross-
sectional, providing a snapshot of empowerment
levels but failing to capture how these levels
change throughout an educator’s career (Sakurai,
2015). Longitudinal studies are essential for
understanding the dynamics of empowerment,
particularly in relation to professional
development and teaching outcomes.

2. Context-Specific Research in Linguistics:

Studies often overlook the specific dynamics of
language departments, where psychological
empowerment may interact uniquely with factors
like multicultural student populations and
curriculum demands.(Rinehart, 2019).

3. Impact of Digital
Empowerment:

Learning on

The increasing integration of digital learning tools
in ELT presents both challenges and opportunities
for faculty empowerment. While technology can
facilitate innovative teaching practices and
enhance student engagement, it can also
introduce stressors related to digital competency
and the need for continuous adaptation (Burch
& Anderson, 2020). Despite this significance,
research examining the relationship between
digital learning and psychological empowerment
in ELT is still sparse.

Propositions:

Proposition 1. Intrinsic Motivation

Enhances Language Teaching:

OProposition:Higher levels of intrinsic
motivation among language faculty lead to
increased teaching effectiveness and better
linguistic outcomes.
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Discussion: Intrinsic motivation, defined as
engaging in an activity for its own sake, has been
linked to higher levels of job satisfaction and
effectiveness in teaching (Ryan & Deci, 2000).
Language faculty who are intrinsically motivated
are likely to employ innovative teaching strategies,
fostering a more engaging and interactive learning
environment. This aligns with findings from Deci
and Ryan (2008), who suggest that intrinsic
motivation enhances creativity and persistence,
both crucial for effective language teaching.

Proposition2. Competency Development in
ELT Improves Instruction:

Proposition:Continuous professional
development in language teaching enhances
the quality of instruction and student
proficiency.

Discussion: Professional development plays a
critical role in improving teaching effectiveness.
Research indicates that ongoing training in
pedagogical strategies significantly impacts
teacher efficacy and student achievement
(Darling-Hammond et al., 2017). In the context
of English Language Teaching (ELT),
competency development can include training in
new technologies, teaching methodologies, and
linguistic theories, leading to enhanced
instructional quality (Richards, 2010).

Proposition3: Self-Belief Enhances

Linguistic Instruction:

Proposition: Faculty confidence in their
teaching abilities positively influences
linguistic outcomes and classroom
engagement.

Discussion: Self-efficacy, or the belief in one’s
capabilities to execute behaviors required to
produce specific performance attainments,
significantly influences teaching effectiveness

(Bandura, 1997). Research has shown that higher
self-efficacy among educators correlates with
increased student engagement and better
academic performance (Tschannen-Moran &
Woolfolk Hoy, 2001). In language education,
confident teachers are more likely to experiment
with new techniques and engage students in
meaningful ways.

Propositiond4: Perception of Status Affects
Language Teaching Engagement:

Proposition: The perceived status of ELT
faculty within the institution affects their
engagement and effectiveness in language
instruction.

Discussion:Faculty perception of their status
within an institution can significantly impact their
job satisfaction and engagement levels (Bennett
etal., 2017). A positive perception may enhance
motivation and commitment to teaching, while a
negative perception can lead to disengagement.
This dynamic is particularly relevant in ELT,
where faculty members often navigate complex
institutional hierarchies and expectations.

Proposition 5: Work Meaningfulness in ELT
Enhances Motivation:

Proposition: Faculty who finds their work in
language education meaningful are more
motivated to teach effectively, leading to
better student outcomes.

Discussion:Meaningfulness at work is a crucial
driver of employee motivation and satisfaction
(Steger et al., 2012). When language faculty
perceive their work as meaningful, they are more
likely to invest effort and creativity into their
teaching practices, which positively affects
student learning and engagement. This aligns
with findings by Wrzesniewski et al. (1997), who
argue that meaning at work contributes to higher
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levels of motivation and performance.

Conclusion The study suggest that
psychological empowerment is essential for
fostering effective teaching practices among ELT
faculty. Institutions that prioritize empowerment
can cultivate a supportive environment that
enhances teaching effectiveness and student
outcomes.Psychological empowerment plays a
pivotal role in shaping the experiences of
linguistics and ELT faculty in higher education.
Faculty psychological empowerment is a critical
factor in higher education, with unique
implications for ELT and linguistics. Empowering
language educators through intrinsic motivation,
competency development, and self-efficacy
enhances teaching effectiveness, ultimately
improving student linguistic outcomes. By
understanding and enhancing this empowerment,
institutions can improve both faculty satisfaction
and student outcomes, creating a more dynamic
and effective educational environment. Future
research should focus on the evolving dynamics
of empowerment in ELT, particularly in the
context of digital transformation and institutional
support.

Future Research:

The future scope of research on the role of
faculty’s psychological empowerment in
enhancing teaching effectiveness presents
several promising avenues for exploration. Firstly,
longitudinal studies are needed to examine how
the dimensions of psychological empowerment—
such as intrinsic motivation, competency
development, self-belief, perception of status, and
work meaningfulness—evolve over time and their
sustained impact on teaching effectiveness. This
will help in understanding the long-term benefits
and potential changes in faculty engagement and
performance (Spreitzer, 1995; Thomas
&Velthouse, 1990). Additionally, exploring how

these dimensions interact with emerging trends
in higher education, such as online teaching and
hybrid learning environments, could provide
insights into adapting empowerment strategies to
new educational contexts (Maynard, Gilson, &
Mathieu, 2012). Comparative studies across
different types of institutions, including research
universities and teaching colleges, can reveal how
institutional characteristics influence the
relationship  between  psychological
empowerment and teaching effectiveness (Liu,
Zhang, & Wang, 2020). Furthermore,
investigating the role of external factors such as
policy changes, funding variations, and institutional
support systems in shaping faculty empowerment
can inform comprehensive strategies for
enhancing teaching quality. Finally, integrating
qualitative research methods with quantitative
approaches could offer deeper insights into
faculty experiences and the nuanced effects of
psychological empowerment on teaching
practices. This multifaceted approach will
contribute to a more robust understanding of how
to leverage psychological empowerment to
improve faculty effectiveness and ultimately
enhance student learning outcomes.

REFERENCES

Ahmed, A., & Khan, M. J. (2023). Psychological
empowerment and team performance: Insights
from remote work environments. Journal of
Applied Psychology, 108(3), 442-459.

Astin, A. W. (1993). What Matters in College:
Four Critical Years Revisited. Jossey-Bass.

Bakker, A. B., & Demerouti, E. (2007). The job
demands-resources model: State of the art.

Journal of Managerial Psychology, 22(3), 309-
328.

Bandura, A. (1997). Self-Efficacy: The Exercise
of Control. W.H. Freeman and Company.

46 Journal of English Language Teaching, Vol. 66, No. 5, September-October 2024



Bishop, J. W., & Scott, K. D. (2000). An
empirical examination of the relationship between
employee job satisfaction and the psychological
empowerment of faculty. Journal of Higher
Education Policy and Management, 22(2), 153-
164.

Bryk, A. S., & Schneider, B. (2002). Trust in
Schools: A Core Resource for Improvement.
Russell Sage Foundation.

Burch, J. J., & Anderson, M. L. (2020). The
influence of empowerment on innovative

teaching practices among faculty. Innovative
Higher Education, 45(1), 17-30.

Darling-Hammond, L., Hyler, M. E., & Gardner,
M. (2017). Effective teacher professional
development. Palo Alto, CA: Learning Policy
Institute.

Deci, E. L., & Ryan, R. M. (2000). The” What”
and” Why” of Goal Pursuits: Human Needs and
the Self-Determination of Behavior.
Psychological Inquiry, 11(4), 227-268.

Demerouti, E., Bakker, A. B., Nachreiner, F., &
Schaufeli, W. B. (2001). The job demands-
resources model of burnout. Journal of Applied
Psychology, 86(3), 499-512.

Kahn, W. A. (1990). Psychological conditions of
personal engagement and disengagement at

work. Academy of Management Journal, 33(4),
692-724.

Kuh, G. D, Kinzie, J., Buckley, J. A., Bridges, B.
K., & Hayek, J. C. (2005). What Matters to
Student Success: A Review of the Literature.
National Postsecondary Education Cooperative.

Lee, S. Y., & Yang, H. (2024). Psychological
empowerment and leadership effectiveness:
Impact on employee engagement. International

Journal of Human Resource Management, 35(1),
90-110.

Liu, J., Zhang, X., & Wang, X. (2020). The
relationship  between  psychological
empowerment and job satisfaction among
university faculty: The role of work engagement.
Journal of Higher Education Policy and
Management, 40(4), 359-374.

Lopez, M. H., & Sanchez, A. (2021). The effects
of psychological empowerment on employee
innovation and performance in technology firms.
Journal of Organizational Behavior, 42(5), 650-668.

Maynard, M. T., Gilson, L. L., & Mathieu, J. E.
(2012). Empowerment and performance: A meta-

analysis. Academy of Management Journal,
55(5), 1010-1035.

Menon, S. T. (2001). Psychological
empowerment and job satisfaction: The mediating
role of employee perceptions. Academy of
Management Journal, 44(4), 875-889.

Parker, S. K., Axtell, C. M., & Turner, N. (2015).
Designing a safer workplace: Importance of job
autonomy, communication quality, and support.

Journal of Occupational Health Psychology,
20(3),296-311.

Patel, P. C., & Schaefer, A. (2022). Psychological
empowerment and employee well-being:
Evidence from healthcare settings. Academy of
Management Perspectives, 36(2), 220-238.

Richards, J. C. (2010). Competence and
performance in language teaching. Cambridge
University Press.

Rinehart, R. (2019). Empowerment in higher
education: A focus on English language teaching.
Journal of Language Teaching and Research,
10(4), 793-801.

Journal of English Language Teaching, Vol. 66, No. 5, September-October 2024 47



Ryan, R. M., & Deci, E. L. (2000). Self-
determination theory and the facilitation of intrinsic
motivation, social development, and well-being.
American Psychologist, 55(1), 68-78.

Sakurai, S. (2015). The impact of psychological
empowerment on job satisfaction and
organizational commitment. Human Resource
Management Journal, 25(1), 29-47.

Seibert, S. E., Wang, G., & Courtright, S. H.
(2011). Antecedents and consequences of
psychological empowerment in organizations: A
meta-analytic review. Journal of Applied

Psychology, 96(5), 981-1003.

Spreitzer, G. M. (1995). Psychological
empowerment in the workplace: Dimensions,
measurement, and validation. Academy of
Management Journal, 38(5), 1442-1465.

Steger, M. F., Dik, B. J., & Dufty, R. D. (2012).
Measuring meaningful work: The Work and

Meaning Inventory. Journal of Career
Assessment, 20(3), 322-337.

Thomas, K. W., &Velthouse, B. A. (1990).
Cognitive elements of empowerment: An
“interpretive” model of intrinsic task motivation.
Academy of Management Review, 15(4), 666-
681.

Tinto, V. (1993). Leaving College: Rethinking the
Causes and Cures of Student Attrition. University
of Chicago Press.

Tschannen-Moran, M., & Woolfolk Hoy, A.
(2001). Teacher efficacy: Capturing an elusive
construct. Teaching and Teacher Education,
17(7), 783-805.

Wang, L. C., & Huang, H. H. (2017). The role
of teacher empowerment in enhancing student
engagement. Educational Studies, 43(3), 275-
291.

Willis, J., & Willis, D. (2007). Task-based
language teaching: A teacher’s guide.
Cambridge University Press.

Wrzesniewski, A., McCauley, C., Rozin, P., &
Schwartz, B. (1997). Jobs, careers, and callings:
People’s relations to their work. Journal of
Research in Personality, 31(1), 21-33.

( Ms. Sonam Gupta, Research Scholar, ]
School of Business Management, E-mail:
sonamgupta9936@gmail.com

J/

Prof. Anshu Yadav, Professor, School of
Business Management, C.S.J.M. University,
| Kanpur, U.P. India

48 Journal of English Language Teaching, Vol. 66, No. 5, September-October 2024



